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CONTEXT

This study investigates the integration of Artificial Intelligence
(AI) tools in English writing instruction in Armenia, focusing on the
practices, perceptions, and effectiveness of Al-assisted pedagogy
among educators. The research focuses on Armenian English
language educators and their instructional use of Al tools, with the
main topic exploring the opportunities and challenges of
implementing Al in writing classrooms. The study aims to explore
teachers’ attitudes toward Al, the extent of its classroom use, and
its pedagogical value in supporting writing development. A survey
of 40 educators revealed that Grammarly (85%), ChatGPT (62%),
and QuillBot (38%) are the most frequently used tools, primarily
for grammar correction, plagiarism detection, and scaffolded
writing model generation. While Al use is widespread outside the
classroom, only 22% of teachers integrate it directly into lessons.

To complement the survey, a pilot lesson at Eurasia
International University examined Al-mediated writing instruction
in practice. Students used ChatGPT, Grammarly, and QuillBot to
generate and critique model paragraphs, resulting in increased
engagement, faster revision cycles, higher metalinguistic awareness,
and greater confidence in editing and paraphrasing.

The results highlight the value of Al as a complementary
pedagogical tool that enhances writing instruction when applied
with teacher guidance, structured reflection, and critical evaluation.
The study’s findings have practical significance for improving
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digital literacy, scaffolded writing practice, and curriculum-aligned
Al integration in Armenian EFL education.

Key words: Artificial Intelligence, English writing instruction,
Al-assisted pedagogy, Grammarly, ChatGPT, QuillBot.

Introduction

Artificial Intelligence (AI) has become an integral part of various sectors,
including education. Its rapid development has led to widespread debate about
its role and impact. Since the rise of Al tools in recent years and particularly after
the release of ChatGPT in November 2022 discussions have intensified regarding
how these technologies should be incorporated into teaching and learning. The
rapid advancement of Artificial Intelligence (Al) is transforming educational
practices worldwide, offering innovative solutions for teaching, assessment, and
curriculum development. For instance, Khan Academy’s Al tutor, Khanmigo,
leverages GPT-4 to provide personalized learning support and intelligent feedback
across diverse subjects, including mathematics, programming, and language
learning (Wang et al., 2024). Within this expanding landscape, Al-powered writing
tools such as ChatGPT, Grammarly, Perplexity, QuillBot, Wordtune, Trinka, and
Hemingway Editor have become particularly prominent in academic settings. These
tools assist students by improving grammatical accuracy, enhancing coherence,
and refining writing style (Li & Huang, 2021). Yet, their growing use has also raised
concerns about potential negative effects on students’ independent writing abilities
and critical thinking skills (Yang & Dai, 2023). Educators know that Al can change
traditional teaching, but they also accept that it will be part of education and are
trying to find the best ways to include it in their lessons.

In the context of English as a Foreign Language (EFL), Al-powered tools such
as ChatGPT, Grammarly, and QuillBot have emerged as practical aids in writing
instruction, enabling automated grammar correction, plagiarism detection, model
generation, and real-time feedback. These developments are particularly significant
given the complexities of teaching writing, which require linguistic knowledge,
cognitive effort, continuous feedback, and iterative revision. Traditional methods
often struggle to meet these demands due to large class sizes, heavy workloads,
and limited time for individualized instruction.

In Armenia, the integration of Al into writing pedagogy is still in its early
stages. While educators increasingly recognize the potential of Al to enhance
student learning and teaching efficiency, challenges such as uneven digital
infrastructure, limited curriculum time, and insufficient professional training
remain barriers to effective implementation. Understanding how Armenian English
educators perceive, adopt, and utilize Al tools is therefore crucial for designing
context-sensitive strategies that maximize pedagogical benefits while mitigating
potential risks, such as overreliance on Al-generated text.

This study aims to examine the attitudes, practices, and effectiveness of Al-
mediated writing instruction among Armenian EFL teachers, combining survey
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data with a pilot lesson at Eurasia International University to evaluate real-world
classroom application. By doing so, it seeks to provide insights into both the
opportunities and constraints of Al integration in Armenian higher and secondary
education, highlighting its potential to enhance writing pedagogy when applied
strategically and ethically.

Methods

The methodological design of this research aimed to explore both the current
practices of Armenian EFL educators in using Al writing tools and the practical
outcomes of Al integration in a university writing lesson. A total of 40 Armenian
English language educators participated in the study. Participants were recruited
based on their availability and willingness to contribute. Prior to data collection,
informed consent was obtained from all respondents. To ensure ethical compliance,
participant anonymity and data confidentiality were strictly maintained throughout
the research process.

The data were collected using a structured questionnaire administered through
Google Forms. The survey included 10 questions. Respondents also provided
demographic information, including age, years of teaching experience, and
institutional affiliation.

In addition to the survey, a pilot lesson integrating Al-driven writing tools was
implemented at Eurasia International University. The lesson was designed as an
exploratory instructional experiment to observe how Al tools could support
process-based writing activities. The pilot implementation received positive
feedback from students and was informally evaluated as a successful and engaging
learning experience, reinforcing the practical value of Al integration in EFL writing
instruction.

Results

As noted earlier, a survey was conducted to examine the attitudes of Armenian
English language educators toward the integration of Al in teaching writing. The
survey further aimed to determine the extent of Al use in Armenian classrooms
and teachers’ perceptions of its relevance and pedagogical value in writing
instruction. A total of 40 Armenian English educators participated in the survey.
Most respondents were aged 30-50, and notably, 40% reported having more than
20 years of teaching experience, which may inform their perspectives on the
adoption of educational technologies. This demographic profile reflects a group
of educators with substantial professional experience, many of whom approach
Al integration with both pedagogical interest and practical expectations.

The survey results indicate that Armenian English language educators
demonstrate substantial interest in Al-assisted writing pedagogy, though the degree
and mode of integration vary considerably. In response to Question 1, the most
widely adopted tools were Grammarly (85%) and ChatGPT (62%), followed by
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QuillBot (38%), Wordtune (27%), Trinka (25%), Hemingway Editor (18%), and
Perplexity (12%). These choices suggest that teachers prioritize tools that provide
rapid linguistic refinement and accessible model generation, with Grammarly
serving primarily for error detection and ChatGPT for content scaffolding and
drafting models.

Regarding frequency of use (Question 2), 46% of teachers reported using Al
tools daily, 34% several times per week, 15% occasionally, and only 5% once a
week, confirming that Al support has become a routine professional practice rather
than a sporadic intervention. However, when asked about in-class integration
(Question 3), only 22% described Al as partially or fully embedded into lessons,
while a large majority 78% noted that Al is rarely or not at all used during class
time. This contrast indicates that although teachers actively rely on Al for
assessment preparation and student text correction, many schools/universities still
lack the infrastructure or curriculum space to support real-time classroom
implementation.

The main instructional purposes identified (Question 4) were grammar and
spelling correction (30%), plagiarism detection (10%), generation of writing
models (30%), style and tone improvement (10%), and Al-mediated feedback
(20%). The dominance of low-level error correction reflects teachers’ need for
efficiency, whereas the strong selection of model generation signals growing
awareness of Al's potential for scaffolded writing analysis.

Perceived effectiveness (Question 5) was largely positive: 67% of respondents
selected somewhat effective, 28% very effective, and 5% neutral, with no negative
evaluations recorded. Notably, 71% of teachers confirmed that they ask students
to critique Al-generated samples (Question 6), and 58% implement draft-
comparison tasks between student and Al-polished outputs (Question 7),
reflecting a shift toward Al-supported metalinguistic reflection rather than passive
correction.

The key barriers to integration (Question 8) were lack of resources (28%),
limited curriculum time (25%), insufficient teacher training (38%), internet
instability (5%), and student resistance (4%). These findings emphasize that,
while educators recognize Al's pedagogical value, systemic constraints still shape
its application.

Looking forward (Question 9), 74% believe that Al will become a permanent
component of writing instruction in Armenian schools, 19% responded maybe,
and 7% no, indicating strong readiness for future adoption. Finally, qualitative
responses (Question 10) revealed a clear consensus that Al should function as a
guided pedagogical enhancer, supporting drafting, feedback, and revision cycles
while maintaining teacher oversight and student ownership of written production.
Collectively, the results show that Armenian English educators view Al not as a
replacement for writing instruction, but as a valuable academic support mechanism
whose full classroom potential depends on increased digital literacy training,
infrastructural investment, and curriculum-aligned integration strategies.
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To complement the broader observations on Al in writing pedagogy, I myself
conducted a pilot lesson at Eurasia International University for the course of
Academic English in order to evaluate the effectiveness of Al-mediated writing
instruction in a real Armenian university classroom. During this lesson, students
worked with ChatGPT, Grammarly, and QuillBot to generate model thesis
statements, refine grammar and style, and produce sample paragraphs, which they
then analyzed, critiqued, and compared with their own drafts. The classroom
experiment demonstrated very high learner engagement, faster revision cycles,
increased metalinguistic awareness, and noticeably higher student confidence
when making editing, paraphrasing, and rephrasing decisions. It also revealed a
reduction in writing-related stress and hesitation, particularly when students were
guided to treat Al outputs as analytical reference models rather than ready-made
text for submission. This pilot implementation confirmed that Al tools can
substantially enhance the teaching of writing when integrated through structured
teacher facilitation, reflection tasks, and critical evaluation activities, reinforcing
the argument that Al's pedagogical value depends on guided, responsible, and
process-oriented use rather than unsupervised text generation.

Discussion

Artificial Intelligence (Al) is a disruptive technology that is transforming the
educational system and reshaping instructional and assessment practices,
particularly in language and writing classrooms. To begin with, generative Ai which
is the type of Al that can create content based on users’ prompts—automates
routine tasks, including generating audiovisual materials, analyzing large datasets,
assisting in fact-checking, and delivering highly personalized content tailored to
user preferences. As a result, it promotes productivity and efficiency while
decreasing content-creation costs. In addition to these system-level benefits, Al
also expands possibilities within the writing process and provides teachers with
practical tools to facilitate and enhance writing instruction.

From a pedagogical perspective, teaching writing is a complex process that
requires linguistic knowledge, cognitive effort, and continuous feedback.
Traditionally, writing instruction has relied heavily on teacher correction, peer
review, and paper-based or digital writing tasks. However, in practice, teachers
often struggle to provide timely, individualized feedback due to large class sizes
and heavy workload pressures. In this regard, Al-based writing assistants help
address this gap by offering instant corrections, suggestions, and structural
improvements, thereby making writing instruction more efficient and interactive
(Filgueiras, 2023).

Furthermore, Al and big data introduce crucial innovations not only in
classroom teaching and learning practices, but also in curriculum development
and educational management. Indeed, these technologies are fundamentally
transforming the formulation and implementation of education policy across
different instructional contexts (Filgueiras, 2023). When viewed through the
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Armenian lens, these global developments are increasingly influencing local
pedagogical practices, especially in English language instruction. More specifically,
Al can automate numerous administrative tasks, which frees educators to dedicate
more time to lesson preparation, assessment, and instructional feedback.

Another important observation is that tools such as ChatGPT, Grammarly, and
other forms of educative (educational) Al are reshaping writing instruction by
offering personalized, immediate, and interactive support to both teachers and
learners (Chiu, Xia, Zhou, Chai & Cheng, 2023). This aligns with a broader global
shift, where Al is increasingly embedded into everyday teaching practices rather
than treated as an experimental add-on.

Moreover, the use of generative Al for educational purposes has grown rapidly
among students worldwide. Although Al is often labelled as revolutionary, research
indicates that its influence on students’ writing development is more complex
than commonly assumed. For instance, according to a survey conducted by
Intelligent.com, only 12% of students reported GPA improvement after using
ChatGPT between fall 2022 and spring 2023, which suggests that Al use does not
automatically lead to stronger writing performance.

Correspondingly, many students develop excessive dependence on Al-
generated text and, consequently, miss opportunities to strengthen their own
writing and revision skills. This pattern echoes a key argument in Al-writing
research: access to Al enhances support, but not necessarily skill development
unless guided strategically.

These findings reinforce an essential implication for educators, including those
in Armenia: students must be taught not only how to use Al tools, but also how
to engage with them critically, responsibly, and ethically.

In parallel to these concerns, it is equally important to acknowledge that Al-
driven writing tools offer substantial instructional advantages. For example, they
support improvements in grammar and syntax, encourage greater vocabulary
diversity, provide stylistic recommendations, and generate real-time feedback that
accelerates revision cycles (Susser & Hill, 2020).

Consequently, these affordances often contribute to higher student confidence
and reduced writing anxiety when expressing ideas in English (Alharbi, Reem,
2022). Likewise, tools such as ChatGPT, Grammarly, Perplexity, QuillBot, Wordtune,
Trinka, and Hemingway Editor can strengthen coherence, paraphrasing ability, and
sentence-level refinement. Nevertheless, as earlier research has also emphasized,
Al-generated suggestions still require systematic human supervision to safeguard
coherence, semantic similarity, content integrity, and academic reliability
(Witteveen & Andrews, 2019). Thus, these findings collectively indicate that Al-
assisted writing support must remain under teacher oversight to guarantee meaning
preservation, discourse coherence, and academic integrity.

Despite these considerable benefits, several persistent challenges remain. For
one thing, students may become overly reliant on Al-generated feedback,
potentially undermining the development of independent self-editing and revision
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competence (Yang & Dai, 2023). In addition, Al-based suggestions may
unintentionally limit creativity or reinforce stylistic uniformity due to embedded
algorithmic preferences (Johnson & Wang, 2020). Similarly, accuracy constraints
continue to pose pedagogical risks, as Al systems are not infallible and may
generate misleading recommendations if not carefully mediated (Park, 2021). Taken
together, these mixed outcomes highlight the importance of deliberate, context-
sensitive, and literacy-oriented Al integration strategies, especially in Armenia,
where digital literacy and technological access vary widely across schools and
institutions.

In light of these observations, and shifting from challenges to classroom
realities, Al is also increasingly operationalized through concrete, learner-centered
instructional practices among English language educators. In many Armenian EFL
classrooms, for instance, teachers use ChatGPT to generate model paragraphs,
thesis statements, and writing outlines, which students then analyze and critique
an activity that supports critical language awareness. Additionally, building on
process-based writing traditions, educators integrate Al into scaffolded writing
tasks by first allowing students to receive Al-generated suggestions (e.g., lexical
enhancements or rephrasing options), followed by guided revision stages where
students refine their own drafts. Likewise, Al-supported formative assessment via
Grammarly or Trinka enables learners to obtain immediate feedback on grammar,
cohesion, clarity, and tone prior to final submission. Equally, Al tools are
incorporated into metalinguistic comparison tasks, where students contrast their
initial drafts with Al-polished outputs to detect structural and linguistic differences,
thereby strengthening metalinguistic awareness and self-revision competence.

Beyond correction, teachers also use Al chatbots for interactive classroom tasks
such as dialogue simulations, creative writing prompts, and structured brainstorming
activities that encourage idea generation and writing fluency. Notably, these pilot
lesson implementations conducted at Eurasia International University further
demonstrated that Al-mediated writing instruction is highly engaging, positively
received, and pedagogically valuable when supported by teacher facilitation and
structured reflection activities. In fact, the pilot lessons revealed that Al integration
not only improves writing efficiency but also creates a motivating environment
for guided language analysis and revision practice.

Finally, synthesizing both the empirical observations and the broader literature,
Al-powered tools such as Grammarly, Perplexity, Wordtune, and Trinka provide
significant academic writing support by enabling instant grammar correction,
lexical refinement, and coherence-focused feedback loops. Witteveen and Andrews
(2019) examined GPT-2 paraphrasing capacity using the Universal Sentence Encoder
(USE) and found that Al paraphrases can preserve meaning effectively, though
coherence and semantic similarity gaps still appeared in some cases. Similarly,
expanding this point, John, Philip, and Nina Woll (2020) compared Grammarly,
Virtual Writing Tutor, and Microsoft Word and concluded that Al grammar
detection outperforms traditional word processors, yet still lacks full linguistic
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coverage. Nonetheless, despite incomplete coverage, these tools delivered relatively
reliable feedback when mediated by teacher oversight.

As for the Armenian context, Al integration into writing instruction is shaped
by both opportunity and constraint, reflecting a context where teachers
acknowledge the pedagogical potential of Al yet navigate uneven classroom
conditions. Notably, Armenian English teachers increasingly employ tools such as
ChatGPT and Grammarly to support writing pedagogy, particularly for accelerating
grammar correction, detecting plagiarism, and generating scaffolded writing
models. However, unlike technology-rich educational systems, many Armenian
secondary schools lack stable digital infrastructure, classroom device availability,
and curriculum time for in-class Al implementation, which positions Al more as
an out-of-class instructional aid than a lesson-embedded writing development tool.
This gap is critical, because writing skill acquisition depends not only on error
correction but on iterative drafting, revision, and metalinguistic reflection—
processes that require structured teacher mediation. Encouragingly, teachers’
positive attitudes toward Al suggest strong local readiness: educators view Al as
effective when applied for linguistic refinement and initial drafting support, and
many predict its expanded role in the near future. Nevertheless, the Armenian
context highlights a key implication—Al enhances writing instruction most
meaningfully when teachers guide learners to critically evaluate Al outputs, adapt
suggestions into their own drafts, and maintain ownership of the writing process.

In conclusion and critically interpreting the findings within the Armenian
educational landscape, the results suggest that Al integration in writing classrooms
is most effective when supported by teacher mediation, digital literacy scaffolding,
and structured critical engagement, rather than passive acceptance of Al-generated
corrections. Ultimately, therefore, Al should be viewed not as a replacement for
writing instruction but as a complementary pedagogical accelerator that enhances
feedback, models revision practices, and supports educator efficiency when
integrated strategically, ethically, and reflectively into the learning process.

Conclusion

The findings of this study highlight the growing relevance and practical
potential of Al tools in the teaching of English writing in Armenia. Both the survey
of 40 Armenian English language educators and the pilot lesson conducted at
Eurasia International University demonstrate that Al-powered tools, including
ChatGPT, Grammarly, and QuillBot, can meaningfully support writing instruction
by accelerating error correction, scaffolding drafts, enhancing metalinguistic
reflection, and promoting student engagement.

Survey results indicate that while Armenian educators are generally enthusiastic
about integrating Al into writing pedagogy, the extent and manner of adoption
vary considerably. Tools such as Grammarly and ChatGPT are widely used for
grammar correction and content scaffolding, whereas QuillBot and other Al tools
are increasingly employed for stylistic refinement and paraphrasing. Despite high
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levels of interest, systemic constraints—such as limited curriculum time,
insufficient digital infrastructure, and the need for teacher training—currently
restrict the full in-class application of Al. Nevertheless, the majority of educators
anticipate that Al will become a permanent component of writing instruction,
provided its integration is guided, reflective, and context-sensitive.

This study underscores that Al should not be viewed as a replacement for
traditional writing instruction but as a complementary tool that can accelerate
feedback, model revision strategies, and support both teachers and learners in the
writing process. For the Armenian context, maximizing the benefits of Al will
require continued investment in digital infrastructure, professional development
for educators, and curriculum adjustments that allow for structured Al integration.

Ultimately, the research demonstrates that when integrated thoughtfully and
ethically, Al has the potential to enhance the quality, efficiency, and engagement
of writing instruction in Armenian English language classrooms, laying the
groundwork for more innovative, learner-centered, and technologically informed
pedagogical practices.
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UrdeiSutlv AlLWYU LARS-8U Ly UPROSAY, HMELAR
UV WL HRE AUSHUWYUT'LY SUUUSGLRUSNNT

Unyu hnnjwoétu nuuntduwuhpnud B wiphunmwuu puuwuunipjuu (UR)
gnpshputiph ntipp b hunbgpdwu gnpopupwgp Cwywuwmwunid wugtipku
gpuwynp funuph ntunigdwiu dtio: Muniduwuhpnipjuu wnwugpnid Gu dwuju-
Jwpdutiph mbfuuninghwujuu yuunpuunywonipintup, wphtunmwljuu puuw-
Juunipjuu tuundwdp tpuug dwuuwghnwuu nhppnpnpnidutinp, huswtiu
uwl wyu, ph nppwt wpnyniuwytinm Gu UR gnpshpubipp gpuynp fupnnnip-
niuutiph qupgugdwut nt gpuynph nuuwywundwu gnpopupwgh puptjuy -
dwup ayuwunbnt hwupgnid: (Muntdawuhpnipyuu wnwpljuu hwjuunwuywu
wugitiptith puuwjwunnnutipu tu b upwug dwutwghnwlwu gnpontutingp-
iup’ wphbunmwljuu pwuwwunipjwt gnpshputiph Yhpwndwy hwdwnbpu-
nnid: Znnjwoh hhduwluwu phdwt utbpuywugunid B UR-h oguwgnpsdwu
htwpwynpnipymuubpt ni npuw htn juyws dwpunmwhpuwybiputpp® gpuynp
hwunnpnulgnipjwu ntunigdwu nwuwpwuwihu gnpépupwgnid: Ntuntduwuh-
pnipjut uyuwnmwlu E guwhwunty dwuujwuwpdubph nhppnpnonidubpp UR-h
uquundwdp, ytpniot] nuuwpwunid wyn gnpshputinh yhpwndwu swdup b
pugwhwynt) npuig dwujujwpdwlwt wpdtipp' niuwinnutph gpuynp hw-
nnpnuwlgnipjuu hdnnipjniuutiph qupgqugdwut wowlgtint mtuwulniuhg:
40 wuqtiptuh ntunighsutiph ppowuntd wuglugyws hwpgdwu wpnyniuputipn
gniyg mytight, np gpuynp ntunigdwu gnpépupwgnid wnwyt] hwdwhu Yh-
punynn UR gnpshputipu Gu Grammarly (85%), ChatGPT (62%) W QuillBot (38%):
“pwiup hhdtwluwunid ogunugnpoynid Eu pipujutuuu b jkqujuu ufuw)-
utiph ninnuwu, qpugnnnipyuu hwymuwpbpdwy, huswybu twle gpuynp oph-
awlubph b mbpunwyhu dnnbjutiph untinddwu tywwnwny: (Gt UR gnp-
dhputinh Yhpwnndp juju mwpwénid niuh nuwuwpwuhg nnipu, uwuyu hwpg-
Jwoubiph dhwyu 22%-u L wyu ninnuh hunmbtigpnid £ nuubtiph pupwgpnid:

Cwipgdwiup gniquhtin® Gy puwuhw dhowqquiht hwdwjuwpwunid hpulju-
twgyws thnpduwljuu nuup htwpwynpnipyniu nmytg gnpstwjuunpbu quw-
hwwntnt UR gnpshpubipny hwpunmwgywsé gpuynp niunigdwu wipnyniuwy b-
wnnipyniup: “tuuh pupwgpnid ntuwunnubpp Yhpwntight ChatGPT, Grammarly
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U QuillBot hwppwlyutinp, hush punphhy wpdwuwgnytightt pnpwthtih nppujuu
thnthnfunipyniuubip. pupdpuguy ntuwunnubph ubpgpuyyuénipiniun, qqu-
Lhnptit wpwqugwy gpuynp wyfuwnwupubiph yepwawydwu nt fudpugpdwu
thnip, huswytiu twl wdpwyunytig ntuwunnutiph Junmwhnipyniuu nt hupunt-
nnyunipjniup gpwynp funuph untinodwu gnpopupwgniy:

Upnynmupubtipp yjuynud by, np UR-u windbpuynp b wpnyniuwybtn odwu-
nuly dwijujupdwluwu gnpshp £, npp jupnn £ qquihnpbt Gywunt) gpu-
ynp hwnnpnulygnipjuu npuyh pupbjuydwup’ hwnjuwybu wiu nbiypnid,
tpp Yhpwnynd £ ntunigsh ninnnpnpdwdp, yepuhuydwdp b hwdwlunpgquws
quuhundwtu  wuydwuubpnid:  Munidowuhpmpjua  Ggpuhwugnidubpp
Juplnp gnpsuwuu tpwuwynipiniu niutiv. npwup hhdp Gu wmwhu qup-
qugubint ntuwunnutinh pYywht gpughwnipiniup, wywhnybnt unnigyws,
wowlgnn b dninhjwgunn gpuynp ypuwlnhluw, husybiu twl jupwubnt U
gnpShputinh ayuwwmwuwyhu, spugpuyhu b ghnwlygywsd huntigpnidp Lwywu-
wnwiuh wugtiptuh ntunigdwu (EFL) hmdwwnbtipunniy:

Chduwpwnbtp. Uphbunwljuu pwuwljuwunipiniy, wugtptuh gpuynp ni-
unignid, UR-hu humbtigpywé nuwuwywunnid, Grammarly, ChatGPT, QuillBot:

Anu Tamaszsan

3asedyrouast kaghedpoii A3b1k08, KOMMYHUKAUUU U Neda20eUKU
MedicOynapooroeo yHusepcumema Eepasus,

kanoudam ¢purosouuecKux Hayk

Oa.adpec: aniltamazyan@gmail.com

OBYUEHHME IMIUCbMY C IIOMOUIbIO UCKYCCTBEHHOI'O
HUHTE/IVIEKTA
B APMAHCKOM KOHTEKCTE

JaHHOe HccriefoBaHue aHATTM3UPYET MHTErparyiio MHCTPYMEHTOB HCKYCCTBEHHOTO
uHTesviekTa (VM) B npenogaBaHye akafeMU4ecKoro MUCbMa Ha aHITIMACKOM SI3bIKe
B ApMEHMM, C QaKLEHTOM Ha IefarorhyecKkue IpPaKTUKH, BOCIPUATHE U
acppexkTuBHOCTE MH-mogaepxuBaeMoro o6ydeHus. OOGBEKTOM HCCIIeIOBaHHS
SIBITSIIOTCS TIPETIofaBaTe/Il aHITTIMACKOTO A3bIKa B ApMEHNH U CrieliprKa pUMeHeHHsT
nMu VIM-MHCTpYMEHTOB B 00pa3oBaTe/IbHOM IIpolecce. [7laBHas Tema paboThbI
pacKpblBaeT KakK [WUJAKTHUUECKUHM MOTEHLMWal, TaK W MeTOOUYeCKue WU
OpraHu3aLMOHHble TPyoHOCTH BHeapeHud WM B 3andaTua 1o nwceMmy. Llenb
WCCITelOBaHNSl — W3YYWTh OTHOIIIEHHE Tefaroros K MW, omnpenenuTe CTerneHb ero
HEMNOCPEeICTBEHHON UHTErPaluy B YPOKU U OLIEHUTDb IeJarorMiecKylo 3HaUUMOCTb
9TUX WHCTPYMEHTOB B KOHTEKCTE pa3BUTHSI TMHMCbMEHHOM KOMMYHHKALIUH
06YYaIOITNXCSI.

Ompoc 40 mperogaBaTerniel ToOKaszal, 4YTO Hauboriee BOCTpPe6OBaHHBIMU
MHCTpyMeHTaMu siBisttoTest Grammarly (85%), ChatGPT (62%) u QuillBot (38%). Onu
UCIIONIb3YIOTCSl  NPEHUMYILECTBEHHO [l KOPPEeKLUMH IpaMMaTHKH, IPOBEPKU
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OPHUTMHATBHOCTH TEKCTa U reHepaly 06pa3loBbIX MoJierel M1cbMa C 37IeMeHTaMU
SI3bIKOBOM MOJJEPXKKU. HecMOTpst Ha akTUBHOE UCNob3oBaHue MW B MHAUBHUYalIbHOM
MpopeCCHOHAITbHON TMpaKTHKe, UL 22% PEecrnoHJEeHTOB MPHUMEHSIIOT aHHbIE
MHCTPYMEHTbI HEMOCPEACTBEHHO B PaMKax Y4YeOHBIX 3aHATHUH.

JloMONMHUTENBbHO ObUT MPOBEEH MWIOTHBIA YPOK B EBpa3suiCKOM MeXmIyHapOTHOM
YHUBEpPCUTETE, HallpaB/ICHHbIN Ha oLieHKY addekTuBHOoCcTH HMM-onocpenoBaHHOro
00y4eHHs MMMCbMYy B pealbHOW ay[IMTOPUH. B Xofe 3aHATHS CTYAEHTHI TPUMEHSIIH
ChatGPT, Grammarly u QuillBot ay1s1 co3iaHMst 1 KpUTHYECKOTO aHaIl3a MOJEIbHbIX
ab3arieB. OKCIIEpUMEHT BbBISIBWII CYIIeCTBeHHble 0OOpa3oBaTebHble 3(P(PEKTHI,
BKJII0Yad IIOBBILIEHHE BOBJICYEHHOCTH, YCKOPEHME IIpOLecca peJakTHPOBaHUH,
pa3BUTHE METasd3bIKOBOW OCO3HAaHHOCTU U YKPEIUIEHUE YBEPEHHOCTHU CTYIEHTOB B
BBITIOJTHEHUM 3afay 0 PeIaKTUPOBAHUIO U repedpasupoBaHUIO.

PesynbraThl nogreepxkuaoT, yro MM BhICTyIIaeT 3HAYMMBIM BCIIOMOIaTEIbHBIM
TMeflaroTHIeCKAM PECYPCOM, CITOCOOHBIM TOBBICHTb KauyeCTBO 00YYEeHHs ITUCbMY TPH
YCITOBUM METOAUUECKOr0 COMPOBOXKACHHUSI IperojaBaTerisl, HallpaB/IeHHOH pedieKCUU
U CUCTEMHOHM KPUTHUYECKOH OLIeHKH. BbIBOAbI MCCIefoBaHHUS UMEIOT NPAKTHYECKYIO
3HaYUMOCTb I Pa3BUTHS LPPOBOH rPaMOTHOCTH, (DOPMUPOBAHUS MTOAAEPKUBAOIIEH
Y CTPYKTYPHUPOBAHHOM MPAaKTUKHU MUCbMa, a TaKKe Lie/IeHallpaB/IeHHOM, IPOrpaMMHO
corylacoBaHHOH uHTerpauuy MU B apMsiHcKoe oOpaszosanue EFL (English as a Foreign
Language — aHITIMACKUI KaK MHOCTPAaHHbIN f3bIK).

KnroueBble c0Ba: MCKYCCTBEHHbBIH WHTEUIEKT, MperofaBaHUe IMHCbMa Ha
QHITIMICKOM sI3bIKe, TIelaroTKa ¢ noanuep:kkor MK, Grammarly, ChatGPT, QuillBot.

ZnnJwop fudpwgpnipiniu | ubipuywgyty® 2025p. unjtidptiph 6-hu:

ZnnJwop hwdauyly | gpufunudwt’ 2025p. unjidptiph 10-ht:
Cnnwst punniudly B myugpnipywu’ 2025p. nhijunbtdptph 19-hu:
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