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“INSIGHTS INTO DICKENS’S “MARTIN CHUZZLEWIT”

AND ITS TRANSLATIONS”

(with reference to Armenian and Russian Translations)

Introduction

The research outlines the theoretical and practical framework
of the translation of Bildungsroman - a special type of novel of
“education” or “formation”. Based on the theorists’ assumptions
that Dickens’s verbal creativity illustrated Bildungsroman, the
article focused on the art of translation through the prism of a
comparative research of Dickens’s “Martin Chuzzlewit” and its
Russian and Armenian translations. The “educational” and
“didactic” elements of the novel were widely represented in the
work, which were transformed and interpreted in other socio-
cultural realities through translations.

Key words: literary translation, comparative analysis, Charles
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The term Bildungsroman, was used by K. Morgenstern in the 1820s, in modern
genre theory is understood as the actual novel of education (from German Bildung
- education) or a novel of formation. Based on the idea of K. Morgenstern, the
German philosopher and critic Wilhelm Dilthey (1833-1911) developed three types
of Bildungsroman, proposing appropriate terms for each of them: Kiinstlerroman
- a novel about an artist (a representative of any sphere of art), Erziehungsroman
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- an “educational” novel, Entwicklungsroman - a novel of development. Carrying
out a study in this sphere, the theorist M. M. Bakhtin (1979) distinguished four
types of education: 1. idyllic-cyclical, 2. biographical or autobiographical novel,
3. didactic-pedagogical novel, 4. realistic type of novel of formation. M. M. Bakhtin
emphasized that in the novel of “education” the relationship between the author
and the main hero- protagonist is pivotal within the spatial - temporal domain
(p-188).

In classic Bildungsroman the protagonist’s ego is at the center of the thematic
structure of the fiction. The hero passed through different cataclysms leading to
the inner development - from youth to maturity, from romanticism to reality,
thus adapting the character to the rich diversity of the objective world. From a
narrative point of view, the protagonist of the classic Bildungsroman is the initiator
and narrator of a fascinating story: the ruler of the plot. In classic Bildungsroman,
the reader perceives the text through the eyes of the protagonist, which is logical,
since the hero goes through the experience of formation, thereby encouraging
the reader to develop and form his character constructively (Morretti, 1987).

One cannot fail to observe that Charles Dickens was a master of creating
Bildungsroman and nearly all his verbal creativity more or less illustrate all its
types. For example, Dickens’s famous work “David Copperfield” is recognized as
classical Bildungsroman, which involves all three types: a) Kiinstlerroman (as it
revolves around David Copperfield who later became a writer); b) Erziehungsroman
(it is an “educational” novel, as some chapters of the novel dedicated to the life
of boarding school and an odyssey of David); c) Entwicklungsroman (the novel
unfolds the concept of “development or formation” with special emphasis on the
“didactic-pedagogical” moment noted by M. M. Bakhtin (1979).

The vast majority of Charles Dickens’s verbal creativity was dedicated to young
heroes who passed the odyssey of personality development from childhood to
social and psychological maturity. Within the framework of Victorian didactics,
Dickens’s heroes -Oliver Twist, David Copperfield, Tim Cracket, Nell, Pip and
others perform an educational impact on the reader.

Research Questions and Method

The aim of the microanalysis is to compare the translation of Charles Dickens’s
novel “Martin Chuzzlewit” with the Russian and Armenian translations, as well as
to reveal the linguo-cultural transfer of the notion of Bildungsroman in the
translations.

The methodological approach of the study is multifaceted, as it comprises; 1.
theoretical illustration of the art of translation in both Russian and Armenian realia;
2. Interpretation of the textual and extra-textual factors that influence on original
and its translation; 3. Linguo-stylistic and linguo-poetic analysis of the translations
through the prism of the original.
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Discussion

The educational basis of Dickens’s creativity, with special reference to the
novels “David Copperfield” and “Martin Chuzzlewit”, was previously evaluated by
the Armenian literary critics. It is not in vain, that Perch Proshyan, an author of
many literary works, pedagogue and literary theorist, embarked into laborious
work of translating “David Copperfield” for teenagers and young people. The
“educational” and “didactic” element of the novel focused on the formation of a
child and adolescent hero, who was spontaneously represented natural wisdom
and morality of the Victorian era. Undoubtedly, the moral and educational
experience and the transfer of scientific and pedagogical culture (albeit with
elements of domestication) were beneficial in the Armenian cultural space.

The novel “Martin Chuzzlewit” was translated by the Armenian priest
Aghanyants in 1891. It is worth mentioning that the Armenian clergy had and still
has an invaluable contribution in the sphere of pedagogy and philosophical
teachings. From the ancient times the Armenian young generation was educated
in schools attached to the Armenian church, as it carried out scientific and
pedagogical activities and created educational and moral-instructive works for
both children and adolescents. Mktrich Khrimyan (Khrimyan Hayrik - Catholicos
of All Armenians 1892-1907) devoted a number of educational works, such as
“Grandfather and Grandson” (1894), “Sirak and Samvel” (1887) and other works
that comprehensively highlight the laws and regulations, as well as the
intertwinement of mankind with the objective reality and outer world (fvphdjwu,
1992). Catholicos of All Armenians Vazgen 1 (1955-1994) also had an invaluable
contribution in terms of introducing valuable and fundamental ideas to the
educational centers in Armenia and the Diaspora.

Therefore, the “Armenianization” and/or Armenian translations of Dickens’s
works had their advantages in scientific, educational, literary and cultural life of
Armenia through the light of sharing experience.

“Martin Chuzzlewit”, which appeared under the title of “The School of Life”
was translated by the priest Aghanyants from the abridged Russian version of N.
Borisov in Tiflis, 1892 (censorship allowed Tiflis, May 1, 1891). In the preface it was
noted that Dickens’s brief Armenian translation was partly taken from the Russian
journal «OTeuyecTBenHble 3armuckm» — “Otechestvennye Zapiski”, published in 1843-
1844. As mentioned above, the Armenian Church played a pivotal role in the field
of pedagogy and philosophical teachings of the younger generation and the novel
“Martin Chuzzlewit” is one of those novels of “formation” and “education” which
was translated into Armenian.

Martin Chuzzlewit was Dickens’s sixth novel, published in separate issues from
January 1843 to July 1844. Dickens was enthusiastic for the novel. In one of the
letters to his friend and adviser John Forster he admitted that “Martin Chuzzlewit”
was the best of his stories (Letters 3:590). Unfortunately, the public did not agree
with the assessment, as about 20,000 copies were sold (Davis, 2007).

With the hope of improving the situation, Dickens improvised and changed
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the storyline by sending his main character- Martin to America. The author’s
strategy did not work, and Dickens started his famous “Christmas Carols” to regain
his lost popularity. One cannot fail to observe that “Martin Chuzzlewit” is evaluated
as the most ambiguous novel for readers and critics. The thematic plot of the
novel revolves around the problem of the heredity: old greedy Martin Chuzzlewit
and grandson - junior Martin Chuzzlewit had the same name to emphasize the
inner plot of a family chronicle, where trait - selfishness — greed passed from
generation to generation like a bad genealogical seed.

In the novel, young Martin had the opportunity to realize the error of his path
and tried to correct it through a journey to the “New Continent” - to America.
In the novel America was represented as a certain type of “purgatory” - a country
of trials or challenges, a place where Martin must go to cleanse himself from
mistakes. In the novel the place for purification is America - a land of symbolic
possibilities and hopes, where, in the end, young Martin found his true self and
individuality (Davis, 2007).

Some biographical notes came to prove that Dickens had returned from a
journey to the United States and Canada just six months before he began writing
“Martin Chuzzlewit”. The fact is that when Dickens first wrote about his
impressions in “American Notes”, American readers and literary critics were
outraged and disappointed by the travelogue. The American sections of the novel
“Martin Chuzzlewit” are supposed to be the answer to American readers — Dickens
wanted to “settle scores” with American critics and Americans. From the travelogue
“American Notes” it was obvious that Dickens’s impressions of his journey to the
United States were not always positive. The author was greatly impressed by
Boston, the city where his journey began and which he described as beautiful and
elegant. But Dickens’s protagonist - young Martin, sailed straight into New York.
The literary critic Metz (2001) pointed out that Dickens was not particularly
enthusiastic about New York, as it was the city where his impression about the
New World was outlined (p. 216) and Martin’s first stop in New York signaled that
the subsequent portrait of the United States would not be particularly positive.

According to Morgentaler (2008) the novel portrayed America as “wild” both
geographically and culturally, where hypocrisy and selfishness cannot be a rare
phenomenon. For example, Martin is persuaded to buy a piece of land in the
prosperous city of Eden, where he could work as an architect. Instead, the
symbolically named “Eden” turned out to be a fever-infested swamp where both
Martin and Mark got sick (pp. 348-357).

It was rather barren of interest, to say the truth; and the greater part
of it may be summed up in one word. Dollars. All their cares, hopes, joys,
affections, virtues, and associations, seemed to be melted down into dollars.
Whatever the chance contributions that fell into the slow cauldron of their
talk, they made the gruel thick and slab with dollars. Men were weighed
by their dollars, measures gauged by their dollars; life was auctioneered,
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appraised, put up, and knocked down for its dollars. The next respectable
thing to dollars was any venture having their attainment for its end.

https://www.gutenberg.org/files/968/968-h/968-h. htm#link2HCHO016

Paseoeop, no npasde ckasambp, He OMAUUAACS 3AHUMAMEALHOCMDIO U
00AbULYIO UACMb €20 MOJCHO ObL10 c8ecmu k 00HOMY c108y — doarapul! Bce
ux 3abomol, Hadedxcobl, padocmu, npusi3anHocmu, 0o6podemenu u OpydHcec—
Kue ces3uU, Ka3aioch, bbuu nepeniasienpl k 0oaiapbl. Ymo 6vl HU nonaoalo
8 MeO0neHHO Kuneswiuil komea ux 6ecedbl, OHU YCepOHO NOOCLINAAU 8 MY
kauty doanapul. JTrodell uyeHuau Ha 0041apbl, Mepual 00ALAPAMU; HCU3HD
npodasaracy ¢ AyKyuoHa, OUeHU8alach U WAd ¢ MOAOMKA 34 OOALAPDL.
ITocae doanapog boavlie 8cee0 y8adxicaiuch 8cskue 0ead, NOMo2arujue Uux
HA2HCUumo.

The novel was translated into Russian by N. Daruzes (1899-1982), a proficient
translator of English and French literature. Her translations are notable for their
bright linguo-stylistic palette and professionalism, which were highly appreciated
by literary critics and writers, and became canonical for target readers and for
comparative scientific analysis. The above-mentioned extract that represents the
idol of the “New World” - the dollar, revealed the uniqueness of Russian translator
to feel polyphonic texture of the passage and the author’s intention. The Russian
version was translated due to the awareness of “background knowledge”, “global
vertical context” and “the linguo-cultural aspects” of the material. The cultural-
ly marked units were translated with nuanced generalized approach by preserving
the stylistic texture for the benefit of the natural smoothness of the target text.

Further observations on the comparative analysis of translations
revealed that the only Armenian translation (Tiflis, 1892) of “Martin
Chuzzlewit” is an abridged version, where the strategies of additions and/
or omissions were used to convey the plot of the novel in accordance with
Armenian culture, tradition and way of thinking. The purpose of the
Armenian translation/retelling is to shape the worldview of the younger
generation, and from time to time the translator interpreted the narrative
to make the text more accessible to the unprepared target readers. Let’s
discuss the Armenian abridged version,

FPuyg wulid, wyuiplin dp pupp wyuwyhuh Gyninpubin nitbhup, npniup
dwuwdp  hpwbtig, dwuwdp b ndpwp  hwbqudwupubiph  punphht
Gipnwuynid np U E gnpéh Yuystgnt wdbiy jnjuphg gpynuws” bhly Lu dbq
dop, wyu hwupuap jniuny, np Udkphlugh thnnngubipnid nulih F pwn
yniwo, hulp hinnyp wwipwini hupl hpwle popnid E guulugnnh ppwap:
Ui ponuwnwlwuubnn Swup huny bGu pnidnid ppwig upuwulipn.
Wipuupli jupoypnippliiuu Uko ku puljunid, dhliingu dwdwbwly, pnjnpnyhu
Juwpniwd hpwig whuluyniplwug Uby, npgunid u hngni wpphniphiup,
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b wnpuupnipliwi ni bwpwphiph dto swnuuniwéd” phs E dunid, np
hpwug guiwgh gnynipbwup Juwpdwy nuliu hnnpngubpnid: Cunp uw-
qwitlkpu uyn nnpnpdbihubinhg dhong b qupunid hwyplupp nwnuwni:
Udbphlpuut uwyu pwbnid hwplun dbnujop sE, puyg fub puup gnp-
owlwyulip, npnup Eipnwwlwiy Gphpubpnid pwpnid Gu phpluwdhipubphi,
nulil: hwuplp funupwuwgny ungw dbp Ynndbpp: Fugh npwuhg uyu
nnnpdbghubiphtt hpwwynipnid © Lo wyl, np puwuh dh spuinp qunpulpuiatibp
Jhpwith k6 Ywpnnniphi Gu dnp plply kg dowp: Puyg unpuw nl
puwgunhl nhwyplp b, huly pynp jyjulipp nhyniwéh Ylipwy nubyp’ Jiphu
wuphdwiuh wuthpnipphiu £ Gu wyu Jupshph &d, np pl Gipnyuynid U
L Udbphljugnid dhuupbuwly Yupnn L Gip qpuly pip hwdwp wdby
dwpn, ny hwupuwap wdp nibh b uhpnud F wppuwply:
(dbwy tphnwuwpnubph hwdwp thyytuuh «Uwpnhu 2nigghun»y ybyhg
hwdwnowntig 'U. Fophuny, pwpguuutg G“hin Lwh. Unwubtwug, (hdihuy,
nywpuwu U. GCwpwath, 1892, Lo 98-99)

The Armenian abridged version illustrates some contextual modification of the
plot by representing the utopian image of the American Dream. In the Armenian
fragment Martin was introduced with the realistic situation of immigration in the
late 19" century. In some fragments the translator used the method of cultural
transfer by using Armenian colloquial phraseological units. For example, in the
context many immigrants, due to difficult circumstances, lost all hope of acquiring
descent work in Europe, came to the New World with the expectation that gold
was scattered on the streets of America, and “the fattest piece will fall into their
mouth” (Udlphluyh hnpngubipnid nuljp L pwn pnuwé, pulp hpinnip wuypunu
hupu hpwi pnpnid E guulugnnh plipwip). In the end those unfortunate people
suffered from their mistakes, fell into constant depression due to disappointment,
lost their spirit and hope towards future and kept on living in poverty and shame.
However, the narrator emphasized that it was not just the fault of America, as
there were many agents who deceived innocent people in European countries,
promising them “gold mines”. But those were only exceptional cases, and the
narrator on behalf of the American immigrant expressed the opinion that every
person who had a strong will and motivation, could find a way out both in Europe
and America.

A life-educational excerpt, where there is a noticeable instruction for the
future generation, that a working person will find his/her reward in any place.
This passage is emphasized for educational purposes and is typical to Bildungsroman,
as it is explained to young generation that the path of life is paved and created
by each person. It is not in vain, that even the title of the story was changed in
Armenian as “The School of Life”.

In one of his articles in the journal “Ardzagank” (1892, N100), Nikoghayos
Karamyan - a famous pedagogue and literary critic of the Gevorkian Seminary of
Etchmiadzin, underlined the need and relevance of translating the novel “Martin
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Chuzzlewit”. The literary critic noted that the novel can “inculcate” psychological
stability in young people, and generally, Dickens’s novels also have the ability to
educate the hearts and minds of people and strengthen their confidence towards
future. Though some literary critics believed that Dickens’s works were far from
a realistic picture of the world and ignore the socio-cultural relations as a
normative course of life, N. Karamyan emphasized the opposite. He stated that
realistic novels might have been deconstructive for the young generation, as their
soul is good-natured and optimistic. Literature should not create a pessimistic
generation, it should balance the equilibrium between pessimism and optimism
(Pwppwlwu, 1975). Unfortunately, this novel was not fully translated into
Armenian and did not find its unique place in the Armenian society till nowadays.

Conclusion

The accumulation of certain theoretical and practical materials gives an
opportunity to conclude that the translation of Bildungsroman can be based on
the principle of spatial-temporal domain and linguo-cultural perception of the
target culture. The translation of Dicken’s novels met the target culture
requirements (with special reference to Bildungsroman) which is noticeable in the
Armenian version of novel interpretation. Yet, as we have seen both the Russian
translation and the Armenian abridged version have their own undeniable merits.
The translators help the target reader in cognizing the aim of creativity in the
axiological estimation and appreciation on the basis of the concept of the “shared
world-view”.
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Lnthqu Gwuujupyu

LE QUU U Upbnyuwih whyjwl qpuljwungayuiu huuiphipnuph qhypuwpuwpnn,
Uwulpyp Napbpprupgh wlpwlwy hwdwjuwpwih wpypwuwhdwigui
qnulwunysyuu wunpdnyayuwu wlnpplaph nnlpppnputup, (ruuwupuih
TPyl

puwliwuppwliui ghipupynuailiph plliwon

Ly hwugk’ luisa.gasparyan83@gmail.com

UML2 +PLELUR «UUMSPU 26214y 46NL Gh HU
U Ut vihMe3NRLLEME
(nnubtiptin b huytipku pwpgUwunipEynLu)

Znnwsh wnwiugpnid Bildungsroman-h, wyu L «yppnipjuty Jud «dlw-
Yynpdw» Jhyh pupguwunipjut mbuwjuu b gnpstwjuu ntuntduwuhpnt-
pniuu £ Spujuuugbnutph mbuwyundwljuu niunidawuhpnpiniuutph
htiuph Ypw pugwhuwjnynud |, np 2. thptuuh yhwtiph dté dwup abpuyugunid
E nuwuwlwu Bildungsroman: Uniju htimwgnumpiniup Jhunmpnuwund | 2.
“thptivuh «Uwpunhuw 2tqy hp» ybyh niuntduwuhpnipyuu b npu nnwubiptiu
U huytiptit pupguuwunipyniuutinph hwdbdwwmwwu yepnonipjuu pu: Uhu-
hwyn B, np “thptuuh Jbynid juyunpbu ubipuyugyws tu Yppuluu b nh-
nwlywuhly mwpptipp, npnup pwpguwuntejniuutinh thongny Yhpudbljuwpwuynid
Jud tupwplyynud Gu thnihnfunipjut’ hwdwdwjt pupgUdwynn  wbkpunh
unghuw-Upwlynipuyht hpnyph:

Lhduwpwnbp. gpuljuu pupgdwuntpiniy, hwdbdwmwu ybpnionipinid,
2uiniq “thpkuuh «Uwpnhu 2tq hp» by, nniubpku b hwybpbu pupgduuni-
pInLtuutin, Bildungsroman, dtjuwpwunipniu, (kquuywnipwihu thnfuwugnid:
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Hayunpiii compyoHuk uHcmumyma aumepamypul umeHu M. Abeesna, HAH, PA,
doxmopanm Cankm-Ilemepbypeckoeo e0cy0apCmeeHHo20 yHugepcumema,
kaghedopa ucmopuu 3apybesicroti aumepamypsl, Cankm-Ilemepbype, Poccusi,
kanoudam ¢puaronouuecKux Hayk

on. adpec: luisa.gasparvan83@gmail.com

POMAH JUKKEHCA «MAPTHUH YA3J/IBUT» U EI'0 INEPEBO/bI
(pPyccKui M apMSIHCKMH mnepeBoj)

B craTbe paccMaTpUBaeTCsa TEOPETUKO-TIPAKTHYECKOE UCCIIENOBAHUE XYI0KE-
CTBEHHOTO mepeBofa Bildungsroman — poMaHa «BOCIHUTaHUs» WIH «(OPMUPOBa-
HUs». JluTepaTypHble KPUTHUKHA OTMEYalOT, YTO HEKOTOPble pPOMaHbl [IMKKeHCa
WIUTIOCTPUPYIOT Kilaccuueckuil Bildungsroman. B viccrienoBaHue BBISBIISIETCS HC-
KYyCCTBO IepeBofa Bildungsroman 4epes NpU3My CPaBHUTEIIbHOI'O aHa/IM3a POMa—
Ha [lukkeHca «MapTuHa Ye3nIBUT» C pyCCKUM M apMsIHCKUM TepeBogaMu. O6pazo-
BaTebHbIe W AUJAKTUYECKHe 97IeMEHThl poMaHa ObUTH HIMPOKO MPEeHCTaBIeHbl B
rnpousBefeHusX [JUKKeHca, KOTopble OCPEeACTBOM MepeBo0B TpaHChopMUpOBa-
JIUCb U UHTEPIIPETUPOBAIIUCH B APYTUX COLIMOKYIIBTYPHBIX PEATUsX.

KinroyeBble ci0Ba: Xy[oO0XKECTBEHHbIA IepeBofl, COINOCTaBUTE/IbHbIA aHalu3,
«Maptun Yesnsut» Yapnb3a JUKKeHCa, pyCCKUI MepeBof, apMSIHCKUI MepeBof,
Bildungsroman, vHTepIipeTanysi, TMHIBO-KYJIbTYPHBIA TpaHcdep.

Znnwop fudpwgpnipinia B utipuyugyt)’ 2023p. utywbtidptiph 10-h:

LnnJuwop hwuduytly E gpuiunudw’ 2023p. ubywbdpbph 14-ht:
LZnnJwot punmaygby § myugpnipjut’ 2023p. hnjutdptph 30-h:
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